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INTRODUCTION 

 

In planning our Recovery Curriculum, we have followed advice contained in the following document, 

published in July 2020:   https://www.gov.uk/government/publications/actions-for-schools-during-

the-coronavirus-outbreak/guidance-for-full-opening-schools 

We have also considered guidance and advice sent out to schools from Newcastle City Council and 

Education Gateshead.  

The Autumn Term will be a balancing act between settling back in, addressing the pastoral needs 

that children have and kickstarting education.  Children will need time to readjust to learning and 

our curriculum needs a progressive structure which recognises this. 

Government guidance states that substantial modification to the curriculum may be needed at the 

start of the year, so teaching time should be prioritised ton address significant gaps in pupil’s 

knowledge with the aim of returning to the school’s normal curriculum content by no later than 

summer term 2021.  

With this in mind, our Recovery Curriculum in the Autumn Term will prioritise Reading, Writing, 

Maths Key Skills, RE, Art, Music, Exercise and Well-Being.   

 

 

 

 

 

 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools


MENTAL HEALTH AND WELL-BEING 

 

 
 
 
 
 
 
During the Lockdown period, all children will have been exposed to a variety of new and worrying 
experiences: the emergence of a global pandemic, a killer virus, school closures, 24-hour news 
reporting of death statistics and threat of economic disaster, isolation, separation from family and 
friends, new social distancing measures, anxieties around catching the virus and the possible loss of 
loved ones.  
 
The charity ‘Barnardos’ have produced a report ‘Time for a clean slate’ (May 2020) which warns:  
‘Children have been exposed to an unprecedented level of trauma, loss and adversity, with those who 
were already vulnerable likely to have been badly affected.’  
 
Many children will have been absent from school for almost six months.  Access to Home Learning 
will have been variable.  Consequently, there is a risk that when we finally have all our children back 
in school, we could fall into a cycle of intense catch-up, which would be unhelpful for both staff and 
children, potentially compounding anxiety and other mental health difficulties. It is important that 
we have a clear whole school strategy, which focusses on addressing the well-being of our children, 
as they ease back into school life.   
 

How can we support our children on their return to school? 

“While addressing gaps in learning is undeniably important, children need to be ready to learn first. 

The impact of enforced isolation on young people is little understood, yet likely to be significant for 

many. This might range from loss of routine, social interaction and self-regulation to an erosion of 

Mental Health and coping with anxiety, bereavement and trauma.’  

(Nick Brook, Deputy Leader NAHT) 

The Mental health and Well-Being aspect of our Recovery Curriculum will be led by Mrs O’Hara 

(SENCO) with additional support from Cath (Family Support worker) and our trained Thrive 

practitioners: Mrs Villalobos, Mrs Hamilton and Miss McHugh. 

The ‘THRIVE’ approach is already securely embedded in our school.  This approach provides the 

tools, skills and insights needed to help our children become more emotionally resilient. It is 

grounded in established neuroscience, attachment theory, child development, play and the creative 

arts.  

Our Thrive practitioners have attended ‘Reconnecting after Lockdown’ Training.  Feedback from this 

training will be made available to all staff.   

We acknowledge that some children will continue to have anxieties related to the virus, have found 

the long period at home hard to manage, be subject to safeguarding concerns, make safeguarding 

disclosures after returning to school and have lost family members to the virus.  It is important that 



we identify these children and share our concerns with our Mental Health and Well-Being Team.  

Some children will require 1-1 Thrive sessions to address these issues.  

We also recognise that all children will have suffered to some degree: 

• LOSS – of friendships, relationships and the school year 

• LOSS – routine, structure and freedom 

• LOSS – feelings of safety and security 

• LOSS – sense of community 

 

Many children will still feel anxious about coronavirus. The return to school should help by providing 

routine and a sense of stability but there are other strategies we can put in place to support 

children.  

 

The phrases above, highlighted in Red, will be the key phrases that we will focus on developing in 

the Autumn Term.   

• Each week we will hold ‘Well-Being Wednesday.’ Mrs O’Hara will plan a ‘Thrive’ based lesson 

following the same key phrase for each year group.  The class teacher will lead this session.  

Children’s work from this session will be brought together as a whole school display and shared 

throughout the school via our website.  

• Lunchtime Mindfulness Session 

• Visuals will be displayed throughout school which promote a happy, positive mindset. 

• We will continue with our ‘Get Active Daily’ Sessions such as workouts, zumba, running etc 

• A major part of our Recovery Curriculum will be learning through Art and Music.  In Art, we will 

produce a whole school display to bring our school community together and our Music lessons 

will follow themes such as Friendship, Happiness, Being Together and Dreams.   

• In English, we will follow a whole school unit of work, from Early Years through to Year 6.  It is 
based on the text: Here We Are: Notes for Living on Planet Earth by Oliver Jeffers.  This will 
encourage a sense of community across the entire school, reflect on the last few months, and 
help our whole school look forward to the future in a positive way.  At the end of the unit there 
is an activity where pupils, staff and even parents can share their own notes for living on Planet 
Earth, supporting everyone to move forward positively. 

In Class, all Teachers will ensure children have opportunities to develop coping skills and self-care 

techniques, talk about their experiences during the outbreak, have one-to-one conversations with 

trusted adults, if needed, learn about topics related to coronavirus (e.g. how to stay alert), renew 

and develop friendships and peer groups and take part in other enriching developmental activities 

How can we support our children who may have lost a loved one? 

Children who have lost a loved one to coronavirus (COVID-19) are likely to be dealing with strong 

emotions (e.g. fear that they are going to die).  

It is important to communicate with the child’s family/caregiver to understand the kind of 

information and support they are happy for staff to provide.   

We will provide 1-1 support for children, using out ‘Thrive’ approach.   

 

 



READING 

 

 

 

 

Where are our children in their Reading development? 

We will need to assess our children’s Reading as a priority, when they return to school.   

In Early Years, we will complete the Baseline Test within two weeks and begin Phonics input 

immediately after.  

In KS1, we will complete a Phonics Tracker Assessment within the first two weeks.  This will allow us 

to quickly group children according to their Phonics Phases and plan for their progress. Children 

moving into Y3 will also complete a Phonics Tracker assessment.  

In KS2, we will complete a Salford Reading Test for all children within the first two weeks.  This will 

provide us with information we can compare to the last one which was completed in January 2020.   

From this information across KS1 and 2, we can allocate an appropriate Reading level for children to 

access suitable texts.   

We can also identify which children have progressed or regressed in their Reading confidence and 

skills.  We can then use this information to decide who and how to target for intervention. 

How can we operate our Reading Scheme? 

Following swift assessments, we can quickly level our children according to their phonics phase or 

reading level and allocate suitable reading books to aid their progress. 

However, this raises practical issues around the distribution of books as shared resources.  

Latest guidance (July 2020) states that books and games can be used and shared within bubbles and 

they can also be taken home by pupils and teachers.   

The current view on this from Public Health England is as follows: 

 ‘The guidance is very limited and there is no definitive evidence on how long the virus could survive 

on various surfaces – the only thing we know is that it is likely to survive longer on hard surfaces. 

There is also no definitive evidence on transmission of the virus from other surfaces such as paper 

with various studies emerging/being undertaken but no firm guidance on this. They have found that 

of plastic, stainless steel and cardboard, the virus lasted the longest on plastic (up to 72 hours) and 

the shortest on cardboard (up to 24 hours). That time is shortened when the surface is exposed to air, 

with the virus becoming less and less potent the more it’s exposed.  

 

 



Therefore, in line with this, at present we move forward in the following way: 

• If reading books are to be shared between children, staff must consider the following:  If the 

book has a hard/shiny cover, we could disinfect these.  If not, we will put a quarantine on 

books before they are used by another pupil – as per the information above, this could be 

for a period of 72 hours.  Children could be allocated an individual reader to remain in class 

and quarantined after use.  This could also be the way forward with guided group readers. 

Free readers can access library books which follow the quarantine process after use.   

• Reading books can be taken home by children.  We will allocate a named day (eg Monday) 

for sending reading books home.  They will be returned on Friday then quarantined over the 

weekend, in line with the above guidance, before returning to our stock of shared resources.  

• We will continue encouraging parents to access ‘Oxford Owl’ in addition to their ‘home 

readers.’ 

• Wherever possible, books in class are not to be shared between pupils but if they are shared 

it is only within that individual bubble. Therefore, we can use class sets of texts and label 

each text with a child’s name.  This will be stored in their own drawer.   

Should we alter the way we teach Reading? 

We have worked hard to develop our ‘teaching of reading’ and use of high-quality texts in the 

classroom in recent years.  This has been very successful, creating a whole school curriculum for 

English that is comprehensive and progressive. 

We will continue to teach our ‘text based’ English Curriculum from Reception to Year 6, as we have 

in previous years, as the skills and objectives for each year group are continuous and interlinked.  

However, the new class teacher will still need to meet with the previous year’s class teacher to 

review which elements of the Reading curriculum were taught in depth in Autumn and Spring and 

which had a ‘lighter touch’. 

We will continue with daily targeted phonics sessions across Early Years and KS1 and add a daily 

class-based phonics session to supplement this.  Children in Y3 who are assessed to be working at or 

below Phase 5 will also receive a daily Phonics session in a small group.   

In Comprehension, we have devised a common set of ‘question stems’ based on the 2016 reading 

domains. (Vocabulary, Infer, Predict, Explain, Retrieve and Summarise – VIPERS) alongside common 

question Stems from National Curriculum Test frameworks.  We use these question stems across all 

year groups as children build on and develop their skills.  These are extremely familiar to our 

children.  

We will continue with our whole class approach to reading in KS2 and already have class sets of 

texts.  Children can store their own labelled copies in their drawers. In KS1 and Y3, we will continue 

our group guided approach.  We will group the children as usual and plan sessions where the 

children sit in socially distanced circles, using the Hall.  We can still use a set of texts then quarantine 

them for 72hours afterwards.   

We will continue to read with children on a 1-1 basis, following our extremely successful 5,3,1 

system.  We will maintain distance and endeavour to obtain a duplicate copy of the text the child is 

reading.   

Children enjoy daily story times across Early Years and KS1.  This focuses on developing listening 

skills, story structure, recall and enjoyment with the aim of fostering a lifelong love of reading.  This 



aspect of teaching reading will be an absolute priority as we move into the Autumn Term.  We are 

fortunate to have the support of Seven Stories and their Reader in Residence to engage and enthuse 

our children with creative story telling.  The focus of her work would be 're-integration and wellbeing 

through shared stories.’  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Writing / Spelling, Punctuation and Grammar 

 

 

 

 

 

Where are our children in their Writing development? 

We will need to assess our children’s Writing, when they return to school.  We will complete an 

assessment tracker for each child following the first major piece of writing they complete.   

Should we alter the way we teach Writing? 

CLPE have produced a two-week unit of work based on the text ‘Here we are: Notes for living on 

Planet Earth’ by Oliver Jeffers. This has been created to specifically address some of the issues which 

have arisen over the last six months.  The aim of this work is to encourage a sense of community 

across the entire school, to reflect on the last few months and also help our school to look forward 

to the future in a positive way.  This will help us to reunite everyone around one powerful text and 

one message, easing us back into age appropriate but interesting and creative literacy learning.  As 

this text is suitable from Early Years to Y6, we will use it as a basis for our Writing on our return to 

school in September.  

Following this, we will continue to teach our ‘text based’ English Curriculum from Reception to Year 

6, as we have in previous years, as the skills and objectives for each year group are continuous and 

interlinked.  However, the new class teacher will need to meet with the previous year’s class teacher 

to review the elements of the Writing curriculum, which were taught in depth in Autumn and Spring 

and those which had a ‘lighter touch’. 

Our well-established system of drafting, editing and then completing a final piece will continue.  

Where are our children in their Spelling, Punctuation and Grammar 

development? 

There will be gaps in our teaching of the Spelling, Punctuation and Grammar Curriculum (see below). 

The previous class teacher will need to highlight the elements of the curriculum, which were taught 

in depth, those which had a ‘lighter touch’ and those which were not covered at all.  These will be 

passed to the new class teacher.   

We will also complete the Testbase Summer Term Spelling, Punctuation and Grammar Tests (already 

purchased) from the previous year groups during Week 4 of the Autumn Term.  This will allow us to 

further identify the gaps in learning and alter our focus going forward.  Alongside our usual Writing 

Curriculum, we can slot in the objectives that need revisited or taught from previous year.   

 



Progression of Punctuation and Grammar  

Early Years 
 
Sound, Letter, 
Word, Sentence, 
Full Stop, Capital 
Letter, Question 
Mark, 
Exclamation 
Mark, 
Punctuation, 
Conjunction, 
Adjectives, 
Vowels.        
     

Orally using pronouns (he, she, it, his, her).   
Orally use determiners (the, a, an)   
Orally using simple adjectives.  
Orally use causal connective (because) in response to a question.  
Speaking in full sentences (ensure sentence makes sense).  
Using ‘and’ orally then moving onto writing a simple sentence.  
 Begin to write words and simple sentences moving into joining ideas using simple connectives 
(and, but, so, until, who, because) 

Year 1 
 
Letter, Capital 
letter, Word, 
Singular, Plural, 
Sentence, 
Punctuation, Full 
Stop, Question 
Mark, 
Exclamation Mark 

To consolidate learning from previous year. 
To leave spaces between words. 
Recognise capital letters and full stops when reading and name them correctly. 
Begin to use the term sentence . 
Know that a line of writing is not necessarily a sentence. 
Begin to use full stops to demarcate sentences. 
To use a capital letter for the personal pronoun and the start of a sentence. 
To join words and join sentences using ‘and’. 
Recognise full stops and capital letters when reading and understand how they affect the way a 
passage is read. 
To continue demarcating sentences when writing, ending a sentence with a full stop. 
To recognise other common uses of capitalisation e.g. for personal titles, headings, book titles, 
emphasis, days of the week. 
To add question marks to questions. 
To use exclamation marks. 
Through reading and writing to reinforce knowledge of the term sentence 

Year 2 
 
Noun, Noun 
phrase, 
Statement, 
Question, 
Exclamation, 
Command, 
Compound, 
Adjective, Verb, 
Suffix, Adverb, 
Tense 
(past/present), 
Apostrophe, 
Comma 

To consolidate learning from previous year. 
To use capital letters, full stops, question marks and exclamation marks to demarcate sentences, 
including in the use of Proper Nouns.  
To identify nouns within sentences. 
To use nouns accurately within sentences. 
To know and use Proper Nouns. 
To be able to expand nouns phrases for description and specification. 
To use subordination within sentences (when, if, that, because) and co-ordination (or, and, but) for 
description and specification. 
To know what an adjective is. 
To identify adjectives within sentences. 
To use adjectives accurately within sentences. 
To know how the grammatical patterns in a sentence indicate its function as a statement, 
question, exclamation or command. 
To be able to expand nouns phrases for description and specification. 
To use correct choice and consistent use of present and past tense throughout writing.  
To use the progressive form of verbs in the present and past tense to mark actions in progress (e.g. 
she is drumming, he was shouting). 
To know what a verb is. 
To identify verbs within sentences. 
To use verbs accurately within sentences. 
To write sentences with subject-verb agreements. 
To correct sentences with subject/verb agreements that are incorrect. 
To use apostrophes to mark where letters are missing in spelling and to mark singular possession 
in nouns.  
To use commas to separate items in a list. 
Selecting correct punctuation to end a sentence.  (!...?.) 
 



 

 

 

 

 

 

 

 

 

Year 3 
 
Adverb, 
Preposition, 
Conjunction, 
Word family, 
Prefix, Clause, 
Subordinate 
Clause, Direct 
Speech, 
Consonant, 
Letter, Vowel, 
Vowel Letter, 
Inverted Commas 

To consolidate learning from previous year. 
To express time, place and cause using conjunctions (e.g. when, before, after, while, so, because), 
adverbs or prepositions (e.g. before, after, during, in, because of). 
To introduce paragraphs as a way to group related material. 
To use headings and subheadings to aid presentation . 
To use the present perfect form of verbs instead of the simple past. 

I have been to Tokyo.  She has learned to speak Russian. 

Year 4 
 
Determiner, 
Pronoun, 
Possessive 
pronoun, 
Adverbial 

To consolidate learning from previous year. 
To use noun phrases expanded by the addition of modifying adjectives, nouns and preposition 
phrases. 
To use fronted adverbials . 
To use paragraphs to organise ideas around a theme. 
To use the appropriate choice of the pronoun or noun within and across sentences to aid cohesion 
and avoid repetition.  
To use inverted commas and other punctuation to indicate direct speech.  
To use apostrophes to mark singular and plural possession.  
To use commas after fronted adverbials. 

Year 5 
 
Modal Verb, 
Relative Pronoun, 
Relative Clause, 
Parenthesis, 
Bracket, Dash, 
Cohesion, 
Ambiguity 

To consolidate learning from previous year. 
To use relative clauses beginning with, who, which, where, when, whose, that or an omitted 
relative pronoun. 
To indicate degrees of possibility using adverbs or modal verbs. 
To use devices to build cohesion within a paragraph. 
To link ideas across paragraphs using adverbials of time, place and number or tense choices. 
To use brackets, dashes or commas to indicate parenthesis. 
To use commas to avoid ambiguity and to clarify meaning 

Year 6 
 
Subject, Object, 
Active, Passive, 
Synonym, 
Antonym, Ellipsis, 
Hyphen, Colon, 
Semi-colon, Bullet 
points 

To consolidate learning from previous year. 
To use the passive to affect the presentation of information within a sentence. 
To know the different between structures typical of informal speech and structures appropriate 
for formal speech and writing or the use of subjunctive forms.  
To link ideas across paragraphs using a wider range of cohesive devices: repetition of a word or 
phrase, grammatical connections and ellipsis. 
 
To use layout devices – headings, subheadings, colons, bullets, tables. 
To use the semi-colon, colon and dash to mark the boundary between independent clauses. 
To use the colon to introduce a list and use of semi-colons within lists. 
To use bullet points to list information. To use hyphens to avoid ambiguity. 



Specific points for early years foundation stage (EYFS)  

For children in nursery settings, teachers should focus on the prime areas of learning, including: 

communication and language, personal, social and emotional development (PSED) and physical 

development.  

For pupils in Reception, teachers should also assess and address gaps in language, early reading and 

mathematics, particularly ensuring children’s acquisition of phonic knowledge and extending their 

vocabulary.  

Settings should follow updates to the EYFS disapplication guidance.  

For nursery settings and Reception, consider how all groups of children can be given equal 

opportunities for outdoor learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Maths 

 

 

 

 

 

Where are our children in their Maths development? 

On return to school, we will revisit Key Number Skills from previous year group objectives.   This is 

our usual approach for Summer 2 and Autumn 1, ensuring that our children maintain their fluency 

skills before progressing on to problem solving and reasoning.    

 

How can we operate our Maths Curriculum? 

Maths skills are learnt as a continuum with natural progression and links between year groups. It is 
counter-productive to “leap-frog” skills and understanding in order to “catch up” to age related 
expectations as this results in gaps for children and a lack of security.  

The best preparation for the next stage is security in the previous stage so moving on too quickly is 
counter-productive in the long term. Without firm foundations, children will not be able to achieve 
age-related expectations.  

In order for staff to make links between previous objectives requiring reinforcement and current 
year group objectives, it is IMPERATIVE that every class teacher knows the previous year group’s 
curriculum and expectations.  

 

Should we alter the way we teach Maths? 

We believe that children should learn through 3 phases; concrete, pictorial and abstract.  We use a 

range of manipulative, such as Numicon, Place Value Counters, Cuisenaire Rods, Cubes etc across 

the school to support children to secure key concepts, and to become fluent in methods of 

calculation.  This model continues in KS2. Under the latest guidance, it is recommended that children 

have their own frequently used resources such as pencils and pens, but other class resources can be 

used and shared within bubbles.  They need to be quarantined for 72 hours before being used by 

children in a different bubble.  

 

As a school, we are moving towards the White Rose Maths Schemes of Learning as a structure for 

our Maths teaching. https://whiterosemaths.com/resources/schemes-of-learning/primary-sols/ 

This scheme is online and resources are accessible to all.  This will therefore enable a smooth 

transition to Home Learning, if this becomes necessary, for groups of children in the coming year.   

We will continue to begin the day with a maths morning starter based around fluency. 

 

https://whiterosemaths.com/resources/schemes-of-learning/primary-sols/


Towards the end of the Autumn Term, we will assess our children’s development in Maths, using the 
White Rose termly tests.   There is also topic ‘mini tests’ which will be useful as ongoing assessment.  

In KS1, we will complete a baseline assessment and tracker to identify children’s Maths skills. 

This will allow us to further identify the gaps in learning and alter our focus going forward. 

 
While it is important to have high expectations for all, these expectations should also be realistic and 
celebrate the smaller steps that some children are able to make.  

In addition to our everyday Maths lessons, we will have an additional afternoon Maths Session.  This 
will be a fun, game session rather than a formal lessons and will be focussed on practising key 
number skills.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Music 

 

 
 
 
 
 
 
Listening to music and playing an instrument improves Mental Health and wellbeing. Because of its 
rhythmic and repetitive aspects, music engages the neocortex of our brain, which calms us and 
reduces impulsivity.  Playing ambient background music around the school and in classrooms can 
also bring about a greater sense of community. 
 
During Autumn 1, we will focus on Music one afternoon each week.  Our Music Subject leader, Miss 

O’Hare has outlined a Music Curriculum for Year Groups 1-6, based on relevant themes. 

Suggested Music topic areas to follow to support mental health, wellbeing and the theme 

of friendship. 

Year 1 Year 2 

 

Year 3 

 
 

Year 4 

 
 

Year 5 
 

 

Year 6  

 
 
 
 

 

• Each topic supports curriculum overview specification including opportunities for 

children to listen, appreciate, perform and compose.  

• When singing is to be avoided, performing can be achieved by clapping along.  

Rewriting the lyrics to a favourite tune could be a lovely group activity where the group can work 
together in a socially distanced way. This would also give the children opportunities to share their 
emotions and feelings about the topic you were writing the song about.  



ART 

 

 

 

 

 

 

Mentalhealth.org identified the arts as one way of supporting children’s mental health and wellbeing 

as they return to the classroom. ‘The creative arts can often help us express feelings that we struggle 

to put into words or help us feel less alone in difficult feelings. Pieces of music, visual art and drama 

that reflect some of the feelings that children might be having can be a useful way to start 

discussions – they don’t have to be about coronavirus specifically. Creating art can also bring people 

together. ‘ 

During Autumn 1, we will focus on ART one afternoon each week.  Here are some ideas: 

• Create a whole class piece of Art to help build connections eg: picture made up of individual 

handprints. 

• Each child has a ‘Doodle’ book where they can draw whatever they like, possibly in response 

to a story or piece of music.  

• Zentangles and Mandala Patterns 

• Mindfulness Colouring 

• Looking at Art work and discussing it or writing about it can provide an excellent stimulus for 

talking about feelings and processing them in a safe way.  

• Outdoors Art - Sketching outside, using natural materials for collage etc 

At the beginning of term, Miss McHugh (Art Subject Leader) has planned a whole school project 

based around ‘hope’ and ‘positivity for the future.’ 

Practical advice for delivering practical lessons  
Delivering art sessions while adhering to social distancing and implementing protective measures 
has its challenges. Children will need to have their own set of basic resources such as pencils, 
rubbers, coloured pencils/pens etc. Paint brushes and mixing pots cannot be shared and will need 
washing between uses. Other resources such as tins of pastels etc may need to spend 72hours 
‘quarantined’ before being used by children in another bubble.  
 
 
 
 
 
 
 

 
 



P.E. and Exercise 
 
 
 
 
 
 
 
 
 
 
 
 
Latest Government Guidance (July 2020) states that schools are able to work with external coaches. 
Therefore, we will continue to work closely with PEAK Physical Education and Active Kids. 
https://www.peak-sport.co.uk/ 
 
Children will remain in their groups and shared equipment kept to a minimum, then cleaned 
between uses. Outdoor sports will be prioritised wherever possible.   
 
In addition to P.E. lessons, we will continue to operate our ‘Get Active Daily’ Sessions such as 

workouts, Zumba, Daily Mile, running etc for a 10-15 minute session each day.  

 

We will also focus on making break times as active as possible.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

https://www.peak-sport.co.uk/


Intervention and Catch-Up Programmes 
 
 

 
 
 
 
 
 
 
 
 
 
Once children are settled back into school, we are planning to deliver a wide range of catch up and 
intervention programmes. 
 
According to the latest guidance (July 2020) all teachers and other staff can operate across different 
classes to facilitate the delivery of the school curriculum.  This will enable our current intervention 
teachers to continue with this high impact group support as usual. 
 
In addition, we plan to deliver targeted one to one and extra small group tuition, focussed on 
literacy and numeracy.  This will provide opportunities to fill in gaps in learning, identified by our 
assessments, but also allow children to practise new skills with greater support.  
  
Evidence shows that this will narrow the gaps at risk of opening up.   


